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Abstract

The Virtually Abroad Program (VAP) is an experiential activity in which students around the globe work together on projects in cross-cultural virtual teams. The aim is to expose students to the increasingly geographically dispersed and technologically connected world of business. The present guide includes required content and technology resources, and presents evaluative data on its success. In a 2015 VAP involving 30 Spanish and US students, data collected at three time points showed increased global and local identities, openness to cultural diversity, cultural intelligence, and perceived value of the VAP from T1 (start of VAP) to T3 (end of VAP). 
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Introduction

The Virtually Abroad Program, or VAP, is a kind of experiential activity that allows students across multiple universities to work together on projects (short-term or long-term) in cross-cultural global virtual teams (GVTs). Drawing on organizational approaches to conducting global business, the VAP introduces students to GVTs, which are groups composed of individuals in different parts of the world that make use of technology-supported communication to complete shared, complex tasks (Jarvenpaa & Leidner, 1998; Maznevski & Chudoba, 2000). Although some GVTs have some permanency, many are temporary in the sense that team members may not have worked together in the past, nor may they necessarily expect to work together again in the future (Jarvenpaa & Leidner, 1998). 
The objectives of a VAP, as created for a cross-cultural organizational psychology course, require that students prepare a training guide meant for expatriates working abroad. Along the way, students must gather information about a country and a course-specific topic of their choosing, and collaborate with teammates in different countries using communication and information technology. The VAP can easily be modified to address any field of interest—for example, collaborating with students from another university to create a smartphone application, collaborative creative writing, or developing an international marketing strategy. As the VAP was implemented for a cross-cultural organizational psychology course, the remainder of this guidebook presents information from that context, though the VAP content can easily be crafted to suit the needs of other courses and disciplines.
Why Take Part in a VAP?


A large benefit of the VAP is that it offers a real experience with working in GVTs. Organizations are increasingly utilizing GVTs in order to better facilitate collaboration among geographically dispersed employees while cutting down on time and money spent on traveling for face-to-face meetings (Powell, Piccoli, & Ives, 2004). Almost half (46%) of all organizations, and two-thirds (66%) of multinational organizations, use virtual teams (Geller, Lee, Alonso, Schmit, & Esen, 2012). It is likely that students will, at some point in their future careers, find themselves taking part in GVTs. The VAP offers students real, immersive experience with GVTs. Participants are given a firsthand look at the benefits of working on such a team, as well as the potential challenges that they may expect.

The VAP also offers students an alternative to taking part in a semester abroad program, which may not be offered by their institution or may be too expensive or time-consuming (Glazer, Moliner, & Carmona, 2012). Students in the VAP have an opportunity to gain international exposure by interacting with people from different cultural backgrounds. This type exposure may increase students’ cultural intelligence, or the ability to interact effectively in culturally diverse situations (Crowne, 2008; Earley & Ang, 2003; Glazer et al., 2014). 
Findings from a similar classroom GVT program called X-Culture support these assertions (Taras et al., 2012; Taras et al., 2013). In X-Culture, business students enrolled in universities around the globe worked for two months in GVTs to develop a business proposal (Taras et al., 2012; Taras et al., 2013). Researchers evaluated participants’ understanding of the challenges of GVTs before and after they took part in the program (Taras et al., 2013). Students’ cultural intelligence was evaluated in the same way (Taras et al., 2013). As a result of taking part in X-Culture, students had a more accurate understanding of the challenges of working in GVTs, and experienced higher levels of cultural intelligence (Taras et al., 2013). Further, students who took part in X-Culture as part of a business course performed significantly better on course-related examinations compared to other students in the same business courses that did not take part in X-Culture (Taras et al., 2013). This suggested that the immersive experience that the X-Culture students had with the course material helped with their comprehension.
Instructions For Presenting the Experiential Exercise
Student Competencies (Learning Goals)

The value of the VAP is not merely exposure to people from other countries and to technology that support virtual interactions. Students who participate in a VAP develop valuable competencies in several areas. 

1. By interacting with peers in other countries, students become more aware of their own cultural biases. Having to reflect on their own reactions or responses to their partners’ comments or activities, students are compelled to reflect on how their own cultural perspective shapes their understanding of their partners’ behaviors, as well as their own. 

2. Throughout the VAP, students learn project management and time management skills. Since partner students are supervised by a different instructor, evaluated globally on different criteria, and have different content knowledge, students need to learn flexibility, adaptability, and project coordination. Moreover, part of project management is planning or anticipating barriers. Students develop a repertoire of alternative electronic communication in order to fulfill deliverables and milestones.

3. In terms of a simulated workplace, students learn how to clarify roles and responsibilities (i.e., role management), identify personal and team level goals, delineate guidelines for interactions, and develop predictable patterns of communication/interaction. To ensure communication flow, students also learn about the importance of timely and detailed feedback to their partners (this is a skill that is hard to develop and requires experience and a high degree of maturity).

4. Students in the VAP learn how to negotiate with their partners on issues such as how much or how little content needs to be prepared on a PowerPoint slide. They learn that there are different norms for visual presentation of materials and have to negotiate with each other the extent to which they are willing to compromise. As a result, students begin to appreciate the dynamics of working with partners from different countries and learn to recognize and handle potential conflict. 

5. Students develop skills in critical thinking as they navigate the intricacies of computer-mediated human interaction. In particular, they often question whether differences observed are a matter of personality or a matter of personality as influenced by culture. 

6. Students begin to build competencies in identifying responsible, dependable, independent, and self-sufficient partners, a skill that is necessary when one is in a management position and needs to organize teams. 

7. Students develop competencies necessary for cross-cultural interactions, including developing tolerance, navigating through language barriers, and managing time zone differences.

The 2015 VAP: Cross-Cultural Organizational Psychology
In the 2015 spring semester, two universities engaged in a ten-week-long VAP with a focus on cross-cultural organizational psychology. Two instructors created and ran the program and were assisted by a graduate assistant throughout the semester. At the University of Baltimore in Maryland, USA, 13 students (six graduate students in a master’s program and seven undergraduate students) registered for the course on cross-cultural organizational psychology knowing that the VAP was a required graded component of the course. At the University of Barcelona in Spain, 17 English-speaking undergraduate students who were enrolled in several sections of an introductory course on work, organizational, and personnel psychology were given the option of taking part in the VAP. Unlike the U.S. students, the students in Spain were not expressly required to complete the VAP as part of their course; however, those who opted to take part were graded or given extra points from their instructor for their efforts.


Students at both universities worked together in GVTs to create a training guide aimed at U.S. and Spanish expatriates working abroad in a third country of each group’s choosing. At the end of the project, each team presented their trainings synchronously through the use of videoconferencing technology in each classroom. In addition, the instructors sought to utilize the videoconferencing technology to team-teach two joint lectures in front of classes at both universities. After finishing the project, participating students received a certificate of completion signed by the instructors and deans of both universities. 
Teaching Notes: Creating a VAP


Appendix A presents a project plan outline. Below are details to explain the outline.
Finding a VAP Partner
When designing a VAP, the first step is to identify at least one other instructor at another university and country who is also interested in taking part in the project and is, ideally, teaching a course on the same, similar, or complementary topic. This guide is written under the assumption that a VAP will consist of instructors and students at only two universities, as this was how the 2015 VAP was conducted. It is possible to involve more than two universities in the project; in fact, this may allow for a more enriching experience for students due to larger, more diverse workgroups. However, administering a VAP across more than two universities may present additional challenges with videoconferencing software. VAP partners should meet with their respective university’s IT departments early in the process to ensure that technological needs will be met and identify alternative arrangements should the technology not support all components needed for the experience. Meeting with IT before additional planning is essential. Therefore, we recommend the first interaction with IT be held around the same timeframe as identifying and coordinating with a partner(s).
Approximately 8- 12 months in advance, VAP partners should agree upon the following:
· The program’s overall topic of focus and its format
· Participating students’ education level (Bachelor’s, Master’s, Ph.D.)

· VAP teams’ composition and size

· Specific assignments and deadlines

· Dates and times for joint lectures and final presentations (remember to carefully calculate scheduled times based on time zone differences)
VAP partners would also find it useful to identify holidays, reading days, or other periods in which either university will be closed during the course of the VAP. This information will be helpful in scheduling the start and ending times of the VAP, as well as assignment due dates. It would also prove useful for students during the teamwork phase of the project, as they will need to be reminded and considerate of the project timeline. 

If the VAP partners wish to collect data from students taking part in the project, they should also use this time to agree upon the number of surveys that students will receive, the time intervals at which they will receive them, and the specific measures that will comprise each survey. Completed surveys should then be sent into each university’s IRB department for approval. For the 2015 VAP, instructors agreed to send students a different survey at the project’s onset, midpoint, and end. 

VAP partners’ agreed-upon terms will be used to create a general, flexible outline of the project. Appendix B contains notes taken by one of the 2015 VAP partners following the initial discussions between partners, outlining a tentative project timeline and identifying the next steps that each partner needed to take towards creating the program.

Advertising VAP to Students


Instructors who choose to offer a VAP would benefit from advertising the program. At the University of Baltimore, flyers were posted around buildings and the Psychology program’s student advisor was informed of the VAP in order to encourage qualified students to participate. Qualifications included a C or better in a research methods and statistics course, and an additional psychology or business course, such as IO psychology or organizational behavior. At the University of Barcelona, about 450 students were registered for the Introduction to IO psychology course (referred to as Work, Organizational, and Personnel Psychology). Flyers were posted around buildings informing students of the program. Spanish students who wished to participate were required to be comfortable communicating (writing and speaking) in the English language, and received a tutoring session to prepare them for the subject matter of the VAP. 
Identifying and Fulfilling Technological Needs

Communication technology is a crucial component of the VAP; without its proper implementation, the program cannot function. Because different universities have different sets of tools at their disposal, it is necessary that both VAP partners meet with IT staff at their universities to identify the best technology to facilitate the program. Each class needs an audio-visual system to communicate with one another during joint lectures, and student teams need a communication platform to work with one another on a day-to-day basis. Despite best efforts to identify the kinds of technology available on a campus to support a VAP, it is imperative that the faculty permit flexibility in their technology needs and assignments (or methodology for carrying out assignments) in order to align them with available technology. In other words, course instructors and students must be prepared to accommodate (sometimes unexpected) variations in course requirements, needs, methodology, and technology capabilities. 
Audiovisual equipment. Audiovisual equipment is necessary to facilitate synchronous lectures and presentations between classrooms. For the 2015 VAP, both classrooms at the two universities contained (a) a Polycom VoIP videoconferencing system to communicate with the other class, and (b) a separate computer, projector, and projection screen to view presentations.  If your (or your partner’s) university does not have access to a VoIP videoconferencing system, video chat software such as Skype, Google Hangouts, or ooVoo may be used instead. 

At the time the courses in all locations are scheduled, the rooms, fitted with all technological equipment, in which the course will be delivered, must be reserved too. At least one month preceding the start of the program, IT teams at both universities should contact one another and attempt to connect via their audiovisual system of choice. Testing audiovisual connections is important, as scheduling all people’s time across time zones can be quite difficult. It is possible, particularly when starting a new VAP, that there will be a need to change classrooms, equipment, or computer-mediated technology and the instructors would need time to update and modify their course syllabi to reflect those changes. 

· CAUTION: Do not wait for 1 or 2 weeks prior to VAP to test technology. 
Team communication platforms. A reliable communication platform is necessary for day-to-day communication amongst teammates. The platform should allow for instantaneous messaging, video or voice chat, file sharing, and collaborative file editing, and must be available for use at both universities. It should also allow course instructors to view the ongoing development of each team’s project as the semester progresses.
For the 2015 VAP, we ultimately decided on the Google suite of communication tools (Google Drive, Talk, and Hangouts), as it fulfilled the program’s needs and had the additional benefit of being free of charge. Further, most students were already familiar with the use of each of these applications. Students who were not familiar with these applications were provided instruction on the use of each component of the toolkit. Each team also had access to Campus Obert, a learning management system offered by the University of Barcelona. Students from both countries received mass notification through Campus Obert and other useful information was posted on the site. Other potential options for future VAPs include Skype, Moodle, WhatsApp, and a host of other communication applications and learning management systems. 
· NOTEWORTHY: If you or your partner’s institute offers a platform for sharing documents, posting announcements, and uploading assignments, determine if there is a way for all parties to access it. If there is, instructors should prepare for its integration at least two months before the start of the VAP so that instructors have time to test it together.
During the VAP: Content and Formative Debriefing

Joint Lectures
Using videoconferencing technology, joint lectures are delivered synchronously to all students across all participating VAP classes taking. The benefits of joint lectures include an experience much like that of an invited guest speaker to a classroom, observing possible cultural differences in student-instructor interactions, as well as content of interactions, and an opportunity for students to have another shared experience. When different instructors present information, students benefit from different or converging points of view on a given topic. Because all VAP instructors may be experts in different subject areas, they may use their expertise to complement one another. Joint lectures also allow for each class of students to meet and hear from one another. Further, they showcase and familiarize students with the audiovisual equipment that they will later use during their team presentations.
Two joint lectures were originally scheduled for the 2015 VAP: one on the first day of the project, and one at its mid-point. Due to unforeseen circumstances, however, the second joint lecture could not be held. During the first joint lecture, instructors at both universities used the VoIP videoconferencing system to introduce themselves to each of the two classes, have students introduce themselves, and discuss the goals, deliverables, timelines, and cautionary notes regarding the VAP project. 
· CAUTION: Best laid plans must also be flexible. When planning for joint lectures, participating VAP instructors must be prepared to teach his/her own class should unforeseen circumstances (weather, availability, technology failure) occur. Similar flexibility must be built into timing of students’ delivering final synchronous presentations.
Project Assignments and Milestones
Appendix C presents an outline of the tasks, deliverables/milestones, and deadlines required of students in the cross-cultural organizational psychology VAP.

Selecting project topics and creating teams. Because the University of Baltimore’s spring semester started prior to the University of Barcelona’s, it was decided that U.S. students would first select project topics to ensure students would be working on topics of interest. Topics needed to relate to the course topic: cross-cultural organizational psychology. Students submitted at least three topics in priority order to the course instructor and final topic assignments were relayed to the students via email. Once the U.S. students were assigned to their project topics, a list of those topics was sent to the Spanish students, who then submitted their priority list based on available project topics. Instructors then created teams of students in the USA and Spain based on shared topic preferences. There were a couple of students who needed placement or reorganization of placement (e.g., because too many people prioritized the same one topic). Ultimately, there were nine teams of two students and four teams of three students, as there were more Spanish students involved in the VAP than U.S. students. Moreover, for the teams of three, typically one of the students from Spain was a non-U.S. international student studying in Spain. These teams consisted of one U.S., one Spanish, and one international student, with the international student providing a richer experience by reflecting on his/her own culture, too, throughout the project. 
“Getting to Know You” activity. The “Getting to Know You” activity was the first assignment that students were required to complete in their teams, and consisted of three parts. First, teammates interviewed one another via video chat about their personal background, beliefs, values, behaviors, and personal schedules. Second, teammates discussed two scenarios (See Appendix C). The scenarios were meant to foster further discussion about values, and how these might differ from person to person and culture to culture.
The main goal of these discussions was for teammates to familiarize themselves with one another. Across organizations that utilize GVTs, 51% report that building team relationships was one of the large obstacles to GVT success (Geller et al., 2012). Some students taking part in the 2015 VAP echoed these sentiments, stating that prior to speaking to their teammates, they were worried about interpersonal problems. However, these same students reported that the “Getting to Know You” activity helped alleviate these fears and establish trust between them and their teammates.
Finally, teammates were instructed to agree upon three possible countries on which they would ultimately do their presentations. Their only requirement for this was that the countries could not be ones with which any person on a team had significant experience. For example, if a team was comprised of one individual from Spain and one individual from the USA who had also spent several years living in Germany, then this team’s country of focus could not be Spain, USA, or Germany. This ensured that all students in the program were required to research a national culture with which they were not initially familiar. Using each team’s list of three choices, the student assistant assigned each team the country they would focus on to ensure there were no duplicate countries studied. The student assistant then sent an email to notify students of their assigned country.
At the conclusion of the “Getting to Know You” phase, as proof of completing the assignment, students submitted a summary of key points from their conversations. The student assistant reviewed the content of the summary and raised any concerns with the course instructor. Example concerns include a one-sided summary of the interaction or a report that lacked examples and relevant details.
Interim notes. At the project’s midpoint, each team submitted a progress report of their activity through that point in time. The requirements for this assignment were relatively loose; students could submit a presentation outline, detailed notes about the team’s focal topic, a list of relevant references accrued from the literature, and so on. The purpose of this assignment was to ensure that teams were making progress on their projects. Given the number of challenges faced by VAP teams throughout the project, it is imperative that teammates complete work in a timely fashion; requiring interim notes increases the likelihood that progress is being made. The student assistant reviewed the progress of each team and contacted the instructors if any team appeared to be underperforming. The instructors then connected with those teams to gather more information about their performance progress. Example indicators of underperformance included only a handful of articles related to the team’s topic and country, and no other supporting materials. Or, a crude outline of the content of the presentation, following mostly the outline in the syllabus, but no other supporting information (e.g., articles, references, URLs).
Student presentations. The final team assignment of the VAP was the presentation of a PowerPoint (deck) training guide meant for expatriates from Spain and USA working as managers in the team’s host country. Three presentation times were scheduled to take place at the end of the semester in Baltimore (near to mid-semester in Spain), utilizing the same VoIP technology used by the instructors during the joint lecture. Note that due to unforeseen circumstances in Baltimore (i.e., the Baltimore April riots), one of the three scheduled presentation days was cancelled and could not be rescheduled. However, with some cushion of time in the remaining two days and restructuring of requirements for oral presentation (i.e., some materials were in the deck, but not orally presented), all teams shared their guide for expatriates. Each presentation consisted of the following:

· Information about the dominant cultural values, beliefs, and managerial practices within the host country

· Differences in cultural values between the host culture and the team members’ cultures
· Discussion of the team’s topic of choice in the context of the country

· Analysis of how expatriates from USA and Spain would best adapt to the core managerial practices of the host country

· A summary of the training guide and recommendations for expatriates’ adaptation to the host culture with regards to the team’s topic
· Sources that validated the information presented by the team

An example training guide presentation will be presented at the conference (it is not appended here due to space limitations). In addition to the training guide, teams also discussed (debriefed) the team processes they underwent throughout the semester, highlighting any challenges they may have faced and explaining how they were able to overcome them.
Summative Debriefing

VAP Impression Paper
At the end of the project, students at the University of Baltimore wrote a paper detailing their experiences with the program, as well as a fuller literature review of their chosen topic and country. Part of the literature review was also meant to guide students’ training guide. Thus, each student’s paper included a summary of his or her team’s project, including the personal background of each team member, a description of the team’s focal topic, a review of the literature used to create the final presentation, as well as the overall impression the student had about the VAP experience. Students also presented their perceptions of advantages and disadvantages of participating in the VAP, challenges they faced, and how they overcame them. Further, they were asked about how they imagined their teammates felt about the project. The impression paper was also an opportunity for students to offer ideas about how the VAP might be improved in the future. 

Writing impression papers gave students an opportunity to reflect upon what they learned firsthand about working in a GVT environment. They also provided students with another avenue to give feedback about the VAP, which could be used to make improvements to the program in the future. Below is a summary of students’ feedback.
Student Reaction: Evaluation

Advantages and Opportunities


Overall, the VAP was a success. Although students expressed some frustrations with the process, such emotions are normal when put into an uncertain environment. U.S. students tend to have explicit assignment requirements and specific guidance; however, this VAP purposefully had many ambiguous decision points for the students to work through. For the U.S. students, this might have been unsettling. Nonetheless, the success of the VAP is observed in both student comments and student feedback to the surveys. While sample sizes for the 2015 VAP were too small to make assertions of statistical significance, mean differences do point to several potentially promising trends. 
Per the table and figure in Appendix D, U.S. students’ overall global and local identities, openness to cultural diversity, and cultural intelligence improved from Time 1 (gathered at the start of the VAP, immediately after team formation) to Time 3 (survey completion was solicited one day after oral presentations had been delivered and closed three weeks later). Moreover, the U.S. students rated participation in the VAP as more valuable during Time 3 than they did during Time 1. For Spanish students, mean differences from Time 1 to Time 3 were smaller, but there were slight improvements in respondents’ global and local identities, openness to cultural diversity, and cultural intelligence. It is worth noting that at Time 1, Spanish students’ ratings for these constructs—particularly global and local identity—were much higher than U.S. students’. This may be because the VAP was voluntary for the Spanish students, but not for the U.S. students. Spanish students who took part in the project chose to do so on their own accord. Thus, it may have been that those students who already had well-established global and local identities were more likely to take an interest in a cross-cultural project like the VAP. This explanation may also apply to why mean differences for the constructs were smaller for Spanish students between Time 1 and Time 3: there may have been less room for improvement within these constructs for Spanish students because they initially responded relatively highly across all of them. In the future, instructors may wish to test this hypothesis by surveying both Spanish students who volunteer for the VAP and students who enroll in the introductory IO psychology class but do not volunteer for the VAP to see whether those who volunteer for the VAP do indeed rate more highly than their peers on global/local identity, cultural intelligence, and other constructs. 
Two undergraduate students from the USA were keen to express how invaluable the experience had been overall. These students and several other undergraduate and graduate students commented that the experience made them realize that their assumptions about people of other cultural backgrounds had originally been stereotypical rather than fact-base. Together with the assigned reading materials, the U.S. students were able to process how they contributed to successful and unsuccessful practices. For example, they noted that clarifying roles and reevaluating them over time was essential, and that more team interaction was better than less. U.S. students’ overall recommendation was to continue offering the VAP, taking into consideration some of the challenges presented in the section.

The students from the University of Barcelona also gave very positive overall feedback on the course. They enjoyed working with foreign students (i.e., students from the USA) and having the opportunity to interact with people from a different culture. To their instructor, the students mentioned that having the opportunity to witness different points of view, improving group-work skills, and gaining experience with virtual platforms were all great experiences. Their recommendation was to repeat the VAP and to include it into the regular study plan.
Challenges

In order to work together effectively, teammates must be cognizant of the many different challenges that are inherent to global virtual teams. These include problems with technology and scheduling, as well as issues that arise from cultural differences, such as differences in language skills and work processes.


Technological Issues. Out of the 24 students who completed the feedback questionnaire at the end of the project, 75% reported an issue with technology that affected their teamwork. These included general internet connectivity problems, issues with specific applications like Google Hangouts, and problems with hardware, such as microphones and web cameras. Some students dealt with technological barriers by using communication platforms outside of what were recommended to them. For example, one group reported successfully using WhatsApp, a mobile messaging application, as their primary means of communication rather than the web-based recommendations.
Scheduling. Another major issue for students was scheduling time to speak and work with their teammates. Roughly 42% of students who completed the feedback questionnaire reported difficulties with scheduling. These were largely due to the six-hour time difference between USA and Spain, and the full work and personal schedules of students. For example, each university’s spring break occurred on a different week, and several students reported difficulties getting in touch with their teammates on the week of their break. In order to manage scheduling conflicts, some students found it easiest to split up tasks for team members to complete individually so that team meetings only needed to occur once a week. 
Cultural Differences. On the feedback questionnaire, two respondents mentioned differences in views and ideas with their teammates as barriers. During in-class discussions, some U.S.-based students mentioned differences in work styles due to cultural differences impeded work at times. Another student mentioned that mutual misunderstandings were frequent, and were likely due to a combination of the language barrier and cultural differences. Some teams found that using explicit and direct communication about project tasks helped alleviate some of these problems. 

Educational Differences. Another difference between the classes was level of education and/or exposure to the discipline of IO psychology. More than half of the U.S. students had an introduction to IO psychology course or were already graduate students in the Masters of Science Applied (IO) Psychology program. U.S.-based students, who had not yet taken courses in IO psychology, however, were several weeks ahead in their studies of cross-cultural IO psychology, as the spring semester began approximately 5 weeks before it began in Spain. One recommendation, therefore, is to limit the course to undergraduate students in an Introduction to IO psychology class only at both universities or to a graduate level class only, making exceptions for undergraduate students’ participation only under certain conditions.
Different Grading Schemes. Completion of the VAP was central to the course in which the University of Baltimore students were enrolled; students could not pass the course without successfully completing the VAP. For students at the University of Barcelona, however, the VAP was optional, and in at least two cases, participation in the VAP might not have factored at all into students’ course grades. The instructors learned only at the end of the VAP that this knowledge affected how the U.S. students related with their partners, feeling as though they (Baltimore students) were the main persons responsible for fulfilling the VAP requirements. In fact, this might be partly reflected in Spanish students’ T3 self-evaluation on the construct related to improved performance (see Figure 1). Indeed, U.S. students within certain teams felt as though they were doing more work than their teammates. Future VAPs should be graded with a similar weight across all involved universities. One University of Baltimore student even suggested more frequent check-ins, other than the one mid-point check.

Presentation at ELA: What makes for a good VAP team?


Although it is not possible to give participants a full VAP experience, the first author will present in detail the strategy for developing and implementing one and present a few experiential exercises within the experiential program. For example, the first author will guide participants in discussing and debriefing different interpretations to the “Getting to know you” exercises (see Appendix C). Additionally, the first author will present strategies for advising students on how to best take part in a GVT. According to both the academic literature and anecdotal responses collected during the 2015 VAP, one major key to a successful VAP team the establishment of trust among team members (Crisp & Jarvenpaa, 2006; Jarvenpaa & Leidner, 1999). Jarvenpaa and Leidner (1999) examined 350 Masters students placed in self-managed, cross-cultural GVTs and asked to complete three assignments over the course of six weeks. Of the 29 teams, 10 developed trust quickly and maintained it for the length of the project. Each of these teams had several qualities in common that facilitated the formation and maintenance of trust.

Members of these teams all exchanged social, non-work-related messages with one another early on, introducing themselves and discussing hobbies, family life, and personal history (Jarvenpaa & Leidner, 1999). Team members also explicitly conveyed enthusiasm about the project. It is because of these two points that a task like the “Getting to Know You” activity is crucial, as it gives VAP team members an opportunity to introduce themselves on a social level and to express their enthusiasm about starting the project. Throughout the project, teammates with high levels of trust engaged in predictable communication and warned one another about upcoming absences. Further, teammates delivered meaningful and timely responses throughout the project; other teammates’ ideas received substantive feedback. Conversely, two individuals taking part in the 2015 VAP who reported a relatively low levels of team trust by the end of the project explicitly commented on experiencing poor communication and team processes throughout the semester. For the 2015 VAP, high levels of team trust were correlated with effective communication strategies, such as exchanging non-project-related personal information with one another, openly discussing project issues, and careful consideration of others’ viewpoints. A correlational analysis of team trust and other items and constructs using data from the 2015 VAP Time 3 survey can be found in Appendix E.

Beyond effective communication strategies, members of highly trusting teams engaged in several helpful individual actions (Jarvenpaa & Leidner, 1999). Each member took a proactive approach to work and showed initiative. They were quick to create plans for dealing with technical issues or task uncertainty, such as creating and sharing work schedules. Members took on leadership roles based on skill or interest level and had different team leaders for different tasks. Based on anecdotal evidence, teams in the 2015 VAP that established explicit procedures and roles early on experienced higher team cohesiveness and less personal frustration than did teams who did not. After establishing work procedures, the high-trust teams described by Jarvenpaa and Leidner (1999) did not allow disruptions to procedures (such as a missing team member) get in the way of completing tasks. In the 2015 VAP, one team of three had an absent team member in the days leading up to the completion of the “Getting to Know You” assignment. In response, the two still-present team members completed the assignment with one another and waited for the return of the third team member to complete and discuss her portion. Finally, members of highly trusting teams remained unfazed by crises when they arose, such as missing a deadline, and simply continued to work (Jarvenpaa & Leidner, 1999). For example, one 2015 VAP team that reported high levels of trust was initially late in completing the interim notes assignment, but did not let this hinder their completion of the final assignment. 
Summary for Engaging Students in VAPs
On the basis of feedback, observation, and survey results, for implementation and evaluation of the VAP, we recommend:

1. Students across all participating universities should operate with similar levels of content knowledge.
2. Instructors should have similar grading schemes, including grading penalties, so there are no misperceptions over the value the activity has for the different institutes.
3. Technology-based communications should be fully identified prior to the start of faculty partners’ semesters and tested at least two months before if the technology is university-supported software.

Brief Update on Subsequent VAPs
On the basis of the above guidance, the partners from both universities implemented a 4-week VAP in Spring 2016 with graduate students of their Master’s programs. Results from a qualitative assessment given to students in both programs revealed that language barriers, time-zone conflict, team disconnect, and compressed timeline were all stressors the team members experienced. Students conjectured that perhaps prior training would have helped make working in a GVT run more smoothly. It was also identified that students missed the face-to-face relationship that could foster stronger team cohesion. Thus, one recommendation, when feasible, is to extend the VAP so students can be more engaged in their GVT. A second recommendation is to provide students the opportunity to meet in person prior to embarking on a GVT.

Drawing from the feedback from Spring 2016, the partners created a face-to-face intense study abroad program with a post-study abroad VAP continuation. As of January 2017, the program is currently in progress. A group of 19 graduate students from the University of Baltimore have just returned from a week-long study abroad program in which they collaborated in coursework with their peers from University of Barcelona. The program will end at the end of February 2017 and data from our program evaluation will be presented at the conference. An example of unsolicited feedback received suggests the program, thus far, has been successful: “We just wanted you to know how much we appreciate you! … Many students have told me how this study abroad program has really changed their lives and they are excited to write their reflection papers to let you know all about it. I, myself, have always wanted to study abroad. I learned a lot from this experience, and am even considering a slight career change from it as well (I'm thinking to possibly work abroad for some time). It was really an amazing experience. I have grown closer with my peers and have even made new friends in Spain! I can't wait to tell my family and everyone else about the experience.”
Conclusion


The VAP provides students with a culturally enriching experience and an opportunity to take part in a GVT. Combined with a face-to-face module serves to enhance the students’ experiences. This immersive, team-based experience, provides students with invaluable knowledge about cultural and technological challenges that mimic global engagements. 
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Appendix A: Proposed Project Timeline

Leading up to the VAP:

	12 months prior
	· Obtain commitment from a professor at another university, or more, (your VAP partner).

	6 months prior
	· Schedule your course with your university’s registrar office, and ensure that your VAP partner has done the same.
· Agree upon the project objectives and assignments with your VAP partner.
· Identify potential dates and times for dual-class lectures with your VAP partner.
· Work with the IT department at your university to identify appropriate tools to meet the VAP’s technological needs.
· Identify and reserve a classroom in which you will have access to the necessary technological tools.
· Exchange possible assignment(s) grading/evaluation system

	4 months prior
	· If collecting data to be used in a study, work with your VAP partner to develop surveys and submit materials to each university’s IRB.

	3 months prior
	· Advertise the VAP course via university listservs, flyers, etc. 

	1 month prior
	· Test audiovisual equipment between the two universities, and familiarize yourself with how to operate the technology.

	1 week prior
	· Students receive pre-project survey. 
· Students in one class prioritize amongst 3 topics students identify as being of interest to them for them to study and instructor assigns each student to a unique topic so that there are no redundancies.1


During the VAP:

	Day 1
	· Project introduction: first dual-class lecture.

	Week 1
	· Students in partner class(es) present self-select to teams based on preferred topic. Instructors carefully follow assignments to ensure students from both countries are in a team.

	Week 2
	· First assignment: Teammates complete a “Getting to Know You” activity via video chat.
· Teams choose the country upon which their project will be based.

	Weeks 3-5
	· Teams work on their individual projects.

	Week 5
	· Teams submit an interim report of their project’s progress.
· Students receive mid-project survey.

	Week 6
	· Second dual-class lecture.

	Week 9
	· Team presentations are due.
· Students give dual-class presentations.

	Week 10
	· Students outline their impressions of the VAP in a paper.
· In-class project debriefing.
· Students receive post-project survey.


1For the Spring 2015 implementation of the VAP, students from one class selected the topics and students from the partner class chose partners based on topics they wanted to work on (each team was assigned a unique topic and country). An alternative approach to forming teams on the basis of topics is to randomly form teams and each team chooses and prioritizes 3 topics and countries from which final assignment of topic and country is given by instructors to ensure there are no redundancies. 

Appendix B: Preliminary ‘To Do’ list for the 2015 VAP

1. Timing: UBarca partner will use the 30% of grading on practical project component for the VAP, which will allow for flexibility in location and scheduling video conference room. (11am-UBalt and 5pm-UBarca)

2. Send UBarca partner letter from provost confirming her participation in the VAP; be sure to add research aspect (virtual team project study)

3. UBarca: special selection of students to take part in VAP

4. Timeline: 

· Project introduction (real-time to all students through video conferencing, if possible)

· List of participating students (week of Feb. 12)

· UBalt’s students have first choice of topics by Feb. 17

· UBarca’s students choose topics from list by Feb. 24

· Inform students by Feb. 27th their teams of 2-3

· Project Week 1 (March 2): Introductions (scenarios; conversations over Skype or other platform; send transcript/summary of conversation)

· Project Week 2 (March 9): decide on 3rd country and Org Psyc. topic; submit by March 12 to instructors and receive feedback by March 16

· Project Weeks 3-5 (March 16-April 9): UBalt students have spring break week of March 15-22; UBarca students have spring break March 30-Apr. 6) – all students work on researching about their 3rd country and submit interim notes to instructors by Apr. 9

· Project Week 6 (April 13): joint lecture with course instructors of both universities (each 30 minutes) 

· Week 9: (April 27 and May 4): Student live presentations 

· Week 10 (May 11): Debrief on project

5. Decide upon communication platform: Elluminate vs. Skype? Moodle? Google Drive/Hangouts? (rights and accesses; coordinating IP addresses?; joint accesses to Elluminate?  Joint accesses to Moodle? Create visiting student style ID to create platform access for instructor and students)

· Graduate Student Asst.: Schedule meeting with IT to determine capabilities; forward information to UBarca partner to discuss with her IT department

6. Create/finalize certificate of participation with faculty signatures and university logos, plus Dean (UBalt)/Vice-Dean (UBarca)

7. Look into programs where VAP students could engage in int’l exchange (UBarca partner to ask Vice-Dean of Int’l Programs)

8. Create survey on cultural exchanges (administer to students in program vs. not in program). Is there a difference before and after? Did it change global and local identities?

9. Explore with another potential VAP partner about her students engaging in the VAP again?

Appendix C: Outline of 2015 VAP tasks, deliverables/milestones, and deadlines
Learning Objectives:
· Experience collaboration with others in a virtual setting.

· Obtain international exposure by work with people from different countries.

· Learning about different cultures by:

· social and academic interactions with students from another country  

· studying culture characteristics of a country that none of the students have ever been exposed to before forming teams.

Communication requirements:

· Students communicate electronically.

· At least one chat per week (for 4 weeks) required; chat room conversations should be archived.

· CC emails to professors when needed.

· Professors should have brief weekly discussions about progress and rectify problems as soon as they arise.

· Professors should carry a “debriefing” upon project completion if time permits.

Deadlines/Deliverables

· March 2: By March 2, students will be teamed up with students from USA and Spain based on topic preferences.
· March 2-9: Students will respond to 2 scenarios and submit conversation transcript. This part should be done via Google Hangouts or another program that keeps track of students’ responses. It should be typed discussion (not voice discussion). Discuss which countries you may consider working on (provide at least 3 countries in order of preference in order to have 13 unique countries). Discuss topic to focus on during the VAP (e.g., motivation, leadership, justice, commitment, stress, negotiations and teams).

On March 9, students will submit (a) a “Getting to Know You” transcript (this is a copy of the transcript showing the discussion that took place; it includes all students’ names clearly written for instructor to read through), and (b) country options (3 options ranked). Students will get approval of their country choice by March 15.

· Assignments due by noon (Maryland time; 6pm in Spain) on March 9.

· March 15-April 28: Students will work together to prepare a training guide on the chosen topic for expatriates from Spain and USA going to the chosen third country. For example, if the groups decided to work on the topic of leadership, and the third country is Jordan, then they would present some information (cultural background) about Jordan and a little background on focus within the topic of leadership and what their U.S. and Spanish expatriates need to know (i.e., take-home messages) about leadership in Jordan that may be the same or different from the USA and from Spain.

· April 9: Interim project notes due (9pm Maryland time; 3am Spanish time)
· April 28: PowerPoint presentations due by midnight GMT (i.e., 7pm Maryland time; 1am Spanish time); presentations begin on during class time.

· April 28, May 5, May 12: Presentations dates during scheduled class times.
· May 12: Students will submit final impression paper (individual papers my students are required to submit).

GETTING TO KNOW YOU: At the start of the VAP, students will respond to 1 or 2 scenarios. Only one printout per team is needed. Be sure to clearly identify who is “saying” what and provide the names of the U.S. partners in the document (one submission per team).

Interview: 
Students will share personal background, values, beliefs, behavioral norms, and behavioral patterns. Share with your team members what is important for you to know, in order to improve communication, work effectively, and learn the most out of the experience in the project. 

· Share a Photo 

· Respond to 2 scenarios, compare answers, and try to understand similarities and differences in responses.

· SCENARIO 1: You are riding in a car driven by a close friend. He hits a pedestrian. You know he was going at least 35 miles per hour in an area of the city where the maximum speed is 20 miles per hour. There are no witnesses. His lawyer says that if you testify under oath that he was only driving 20 miles per hour it may save him from serious consequences. What right has your friend to expect you to protect him?

A. My friend has a definite right as a friend to expect me to testify to the lower figure (20).

B. He has some right as a friend to expect me to testify to the lower figure.

C. He has no right as a friend to expect me to testify to the lower figure.

· SCENARIO 2: You are a newspaper journalist who writes a weekly review of new restaurants. A close friend of yours has sunk all her savings in a new restaurant. You have eaten there and you really think the restaurant is not good. What right does your friend have to expect you to go easy on her restaurant in your review?

A. She has a definite right as a friend to expect me to go easy on her restaurant in my review.

B. She has no right as a friend to expect me to do this for her

· Agree on what country your team will work on. Your host country should be one other than the countries of participating team members or countries team members have visited or originally from. For example, if your team is composed of students from Spain and USA, but a Spanish student is from Morocco, then Morocco cannot be chosen as the country where the expatriate “visits.” Or if the U.S. student is from Japan, Japan cannot be a chosen country to visit (for that team). 

PRESENTATIONS: Starting April 28, teams will submit their presentations to their instructors from both countries. Due to language barriers, your peers in Spain may prefer to have more information on slides than is warranted by Anglo standards for presentation. Therefore, you will submit two PPT presentations. One will be the version your team decides to use for the presentation and the other will be the one you would deliver had the presentation been given by U.S.-based trainers. Should you and your other U.S-based teammate think that the version you worked on with your Spanish teammates fulfills the requirements, you are welcome to submit only the one presentation (no late or subsequent presentations will be accepted). Also starting April 28, students will deliver their presentations along with their teammates. The team will have 12 minutes to present their PowerPoint, with 3 minutes to answer questions. By week 4, students will choose a topic from weeks 10-13 on which they will focus their VAP presentations and impression papers. Students in Spain will sign up to work with U.S. students on the basis of the topics chosen. The quality of your paper, as well as your presentation, is predicated on integration of empirical articles as a way of justifying your deliverable. A great trainer relies on a lot of material to prepare the best well-rounded presentation and paper. Additional grading criteria and guidelines for presenting will be provided as we approach the VAP. 

Some comments on the presentation:

· Part 1: 1 slide (10%)

· Summary of the get to know each other from first week; present team and team members.

· Part 2: up to 4 slides (15%)

· Introduce dominant values, expectations, managerial practices, & behaviors salient in the host culture, mainly in the workplace. 

· The information should help the expatriate to adapt to the host culture, avoid misunderstandings, and manage effectively.

· Part 3: 1 slide (5%)

· Culture Value Differences between the host culture and team members’ cultures. 

· Part 4:  1 slide (5%)

· Focal Topic: Present basic information about the focal topic (e.g., definitions)

· Part 5: 1-2 slides (20%)

· Analyze and discuss how expatriates from the team members’ countries will adapt to the core managerial practices (i.e., the focal topic) presented in Part 2 & 4. 

· Explain to what degree you expect difficulties in adaptation to the host country by the expatriates from the participating countries, using the value analysis in Part 3 

· Use this part to learn about your culture as compared to the other team members’ cultures in adapting to the host culture.

· Part 6: 1 slide (10%)

· Validate information presented, e.g., interviewing, articles, travel guides

· Part 7: 1 slide (10%)

· Summary of the training guide. Based on the above information and analyses make recommendations that will help the expatriates from the team members’ countries to adapt to the host culture, with respect to the focal topic.  

· Part 8: 1 slide (10%): Summarize the team process towards accomplishing its goals. What were points of difficulties? Means of resolving communication problems and getting to accomplish the task?

· Focus of presentations: 

· Class Presentation: (10%)

· All teams will present the same team presentation in their classes (12 min. presentation, leaving 3 min. for discussion and questions). 

· Focus presentation on parts 4-8. 

· Be ready to talk not only about the comparisons to your country, but also about the comparisons among other team members’ country. (Hopefully, we’ll figure out a way to present simultaneously, if not, then each team will present on their own within their respective classes). 

VIRTUALLY ABROAD PROGRAM (VAP) IMPRESSION PAPER: Each student will write a paper summarizing his/her experience with the VAP. Included in the paper will be a summary of the project, including brief background about the partners, the theory the group focused on for their VAP project, evidence of a literature review that has helped shape students’ presentation (i.e., cite sources in the paper), and your overall impression of this type of program for exposing students to a modified study abroad program. Do you feel that interacting with students halfway around the globe has helped you learn the material differently? (Explain) What are pros and cons of having participated in this VAP? Why? How do you think your partners (from abroad) felt about their participation in this VAP? Why? Your paper is due on May 12 (final exam day). The paper counts for 25% of your final course grade. The paper should be between 8 to 10 pages (maximum 10 pages). Your papers’ must integrate at least 7 empirical articles (not meeting this minimum will warrant significant deductions from your score) coming from any or all of the following journals: Journal of Applied Psychology, Journal of Cross-Cultural Psychology, Applied Psychology: An International Review, Cross-Cultural Research, International Journal of Intercultural Relations, Journal of International Business Studies, Organizational Behavior and Human Decision Processes, Personnel Psychology, Academy of Management Journal, Academy of Management Review, Administrative Science Quarterly, Journal of Organizational Behavior, Journal of Vocational Behavior, Journal of Health and Social Behavior, Journal of Occupational and Organizational Psychology. Books and non-empirical articles may be used in addition to the required minimum. All literature used to write 


Appendix D: Table and figure representing changes in students’ attitudes and perceptions regarding their own identity, cultural openness, and performance.
Table 1. Changes in U.S. and Spanish students’ global and local identities, openness to cultural diversity, cultural intelligence, beliefs about the VAP’s role in improving performance on general life activities and approach to working with people from different countries. 

	
	 
	Global identity
	Local identity
	Openness to cultural differences
	Cultural intelligence
	Improve general performance

	Country
	 
	M
	SD
	M
	SD
	M
	SD
	M
	SD
	M
	SD

	USA
	Time 1
	4.87
	1.16
	4.15
	1.54
	5.42
	1.27
	5.39
	1.36
	4.63
	1.92

	
	Time 3
	5.57
	0.86
	5.00
	1.35
	5.48
	0.95
	5.57
	0.62
	5.13
	1.64

	Spain
	Time 1
	5.66
	0.75
	5.20
	0.83
	5.67
	0.62
	5.65
	0.56
	5.88
	1.36

	
	Time 3
	5.68
	0.84
	5.31
	1.05
	5.70
	0.93
	5.75
	0.52
	4.75
	1.69

	Note. Time 1 data were collected at the project’s start, and Time 3 data were collected at its end. 
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Figure 1. Changes in U.S. (USA) and Spanish (Spain) students’ global and local identities, openness to cultural diversity, cultural intelligence, beliefs about the VAP’s role in improving performance on general life activities and approach to working with people from different countries. 

Note. Time 1 (T1) data were collected at the project’s start, and Time 3 (T3) data were collected at its end.

Appendix E: Descriptive statistics for items/constructs on the 2015 VAP's Time 3 survey, and Spearman's r for correlations between survey items/constructs and final level of overall team trust.
	
	

	
	Item/Construct
	M
	SD
	Correlation coefficient between item/construct and team trust

	1
	How satisfied are you with overall team performance?
	5.58
	1.39
	.64**

	2
	To what extent were the team outcomes of high quality?
	5.62
	1.10
	.71**

	3
	To what extent were the team outcomes due to team performance?
	5.58
	1.45
	.52*

	4
	To what extent were the team outcomes influenced by external constraints?
	4.31
	1.41
	<.01

	5
	If the opportunity was presented, how willing would you be to work together again with your team?
	5.27
	1.54
	.84**

	6
	My level of commitment was [high].
	5.85
	1.05
	.31

	7
	Other team members' level of commitment was...
	5.38
	1.63
	.70**

	8
	I expect to earn a grade that is [high].
	5.65
	1.02
	.45*

	9
	Team members were willing to devote whatever effort necessary to achieve team success.
	5.73
	1.80
	.48*

	10
	Achieving our team goal(s) was a higher priority than any individual objective.
	6.19
	1.74
	.04

	11
	The members of my group were cooperative with each other.
	6.85
	0.73
	-.08

	12
	Everyone on the team seemed to work well together.
	6.62
	1.24
	.09

	13
	There were differences between group members in the extent to which they shared information with each other.
	4.42
	2.32
	-.17

	14
	There were differences between group members in the extent to which they cooperated with each other.
	3.65
	2.35
	-.13

	15
	There were group members who worked individually and did not coordinate their work with the group.
	3.42
	2.83
	-.37

	16
	Members felt comfortable expressing their ideas and opinions.
	6.04
	1.11
	.50*

	17
	We listened to each other and considered each other’s opinions.
	6.31
	0.88
	.59**

	18
	We listened carefully to minority viewpoints.
	5.96
	1.34
	.53**

	19
	We tried to get everyone’s input.
	6.23
	1.07
	.59**

	20
	Some members had a difficult time being listened to.
	2.12
	1.63
	-.25

	21
	Team members felt free to make negative comments.
	4.62
	1.72
	.29

	22
	My team often reviewed its objectives.
	4.12
	1.95
	.17

	23
	We regularly discussed whether the team was working effectively.
	3.42
	1.68
	.07

	24
	In our team we regularly discussed the flow of information between us.
	4.42
	1.77
	.10

	25
	Team members were completely honest with each other.
	5.69
	1.26
	.39

	26
	Team members could be trusted.
	5.54
	1.70
	.83**

	27
	Team members took actions that were consistent with their words.
	5.85
	1.29
	.69**

	28
	Team members were reliable.
	5.65
	1.62
	.70**

	29
	I could rely on my team members to deliver their parts as promised.
	5.62
	1.86
	.64**

	30
	Everyone had a chance to participate.
	6.58
	0.70
	.58**

	31
	Team members were straight forward with each other.
	5.73
	1.25
	.22

	32
	How much did you trust your fellow group members?
	5.58
	1.58
	.81**

	33
	Were your group members truthful and honest?
	6.08
	1.02
	.63**

	34
	How much did you respect your fellow group members?
	6.23
	0.91
	.86**

	35
	How much did you respect the ideas of the people in your work group?
	6.27
	1.00
	.74**

	36
	How much did you like your group members?
	6.19
	1.13
	.62**

	37
	To what degree would you consider these people your friends?
	4.27
	1.54
	.55**

	38
	How often did you discuss with your teammates matters that are not related to the project, such as weather, hobbies, friends, movies, or other topics?
	4.27
	1.64
	.55**

	39
	How much open discussion of issues was there in your work group?
	5.31
	1.67
	.45*

	40
	To what degree was communication in your group open?
	5.96
	1.04
	.61**

	41
	To what degree was conflict dealt with openly in your work group?
	4.58
	1.79
	-.04

	42
	How much competition was there in your work group?
	2.00
	1.33
	.09

	43
	To what extent was your group cohesive?
	5.23
	1.31
	.76**

	44
	How much do you feel like your team had group spirit?
	5.04
	1.75
	.77**

	45
	To what degree would you talk up this group to your friends as a great group to work in?
	5.00
	2.00
	.86**

	46
	This project contributed to my knowledge about cross-cultural/international work.
	7.28
	0.74
	.44*

	47
	Interpersonal conflict
	2.25
	1.83
	-.44

	48
	Task conflict
	2.95
	1.94
	-.45

	49
	Cultural intelligence
	5.64
	0.53
	.07

	50
	Burnout
	5.40
	1.38
	.83

	51
	Overall team trust
	5.56
	1.05
	.87†

	Note: N = 25 for means and standard deviations of Item 46, interpersonal conflict, task conflict, and team trust; 23 for means and standard deviations of cultural intelligence; and 26 for means and standard deviations of all other items/constructs. N = 23 for all correlation coefficients. Items 1-5 and 32-45 were measured on a 7-point Likert-type scale ranging from 1 (Not at all) to 7 (Very much). Items 6-8 were measured on a 7-point Likert-type scale ranging from 1 (Very low) to 7 (Very high). Items 9-15 and 46 were measured on a 7-point Likert-type scale ranging from 1 (Strongly disagree) to 7 (Strongly agree). Items 16-31 were measured on a 7-point Likert-type scale ranging from 1 (Almost never) to 7 (Almost always). Lowest and highest possible values for each construct (47-51) were 1 and 7, respectively.

	**. Correlation is significant at the 0.01 level (2-tailed).
	
	

	*. Correlation is significant at the 0.05 level (2-tailed).
	
	

	†Cronbach's alpha reliability estimate.

	
	
	


